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Abstract: The main topic of the presented article is the pedagogical concept of self-reflection of students of Social Education. The
authors understand the pedagogical concept as primarily educational determinants that influence and shape students’ self-
reflection. To identify this aim, the authors formulate the main research question: How do social education students reflect on
themselves as students, and what are the determinants of study self-reflection for social pedagogy students? The authors used the
qualitative research strategy, specifically The Grounded Theory, through which sixty self-reflecting essays were analysed. These
written self-reflections were further complemented with six in-depth interviews in which we acquired clarifying information on self-
reflection and self-assessment of social education students. It was ascertained that students’ self-reflection is shaped through an
awareness of internal and external study factors, which subsequently influence the overall concept of their study, motivation to
perform, study style, and self-assessment.
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Introduction

In this paper, we present a qualitative perspective on students’ self-reflection. We analyse which determinants
influence the self-reflection of social education students and how the students reflect on themselves. We investigate
students’ self-reflection within the Czech university environment, which has recently undergone major changes,
focusing more on the students’ assessment of the study and perceiving the students’ needs. It also strives to keep up
with foreign universities, which, according to Allam and Malik (2020), perceive higher education as one of the service
sectors. According to Al-Sheeb et al. (2018), the way in which students perceive academic, social, and environmental
aspects of higher education can have a significant impact on overall university experience and thus on students’ self-
reflection. We perceive self-reflection in the education process as a fundamental component of an individual’'s
competencies, positively impacting academic success and becoming a specific condition for deep and meaningful
learning.

Literature Review

Self-reflection is a term commonly used in the pedagogical environment, with significant influence on the education
process. Self-reflection in the education process is a necessary skill for the studying individual, which has a positive
impact on study results (DiGregorio & Liston, 2021). However, the skill tends to be seriously under-applied in the
education process. We mainly come across student reflection from teachers or other students in the form of feedback.
Constructive assessment of the cognitive, conative, and affective personality components (self-system) in the education
process from one’s own perspective can take on many misconceptions or not have substantial depth (Yusuff, 2015).
Svec (1996) claims that to ensure high quality self-reflection, the student must have internal motivation and skills of
self-reflection, while beneficial conditions and environment for self-reflection are no less crucial. Nurjannah et al.
(2019) also note the importance of self-reflection in the education process. Self-reflection guides and motivates
students to learn through experience via recognising their successes and acknowledging possible shortcomings. It is
essential to improve students’ skills of self-reflection, which requires a certain level of self-examination.
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If we analyse the term self-reflection from a psychological perspective, we see that the development of an individual as
a subject is characterised by awareness, or an ability to reflectively assess oneself and activities focused on the
conscious transformation of one’s own person and the surrounding world (Arendachiuk, 2020). Self-reflection, also
known as auto-reflection, refers to a skill which incorporates conscious self-knowledge, self-regulation, and self-
assessment (Syslova, 2013; Vyrost & Slameénik, 2008). We can also consider it a more intense reflection on what has
happened to us in the past and what we have encountered. We turn back in on ourselves, focusing our attention on
specific experiences (Havrdova & Hajny, 2008). Svec (1996) describes self-reflection as an “internal dialogue” which
helps students to become aware of their experiences, knowledge, feelings, and thoughts from teaching and other
pedagogical situations. The student recalls these events, describes them, and analyses them, which can also lead to
assessment and generalisation.

However, let us return to self-reflection in a pedagogical concept and its influence on the process and outcomes of
education. Ryan and Ryan (2013) consider self-reflection to be a means which enables students to investigate their
view of their own person, whom they consider themselves to be, and what they believe in. Ryan (2013) approaches this
process from two perspectives. On the one hand, she sees it as searching for the meaning of specific experiences in
relation to oneself, to others, and context conditions, plus/or as planning future experiences for personal and social
benefit. Chitpin (2006) adds that the ability to self-reflect helps students to bring together theoretical knowledge and
practical skills.

Moon (1999) considers self-reflection to be an important condition for deep and meaningful learning. According to her,
it is a mental process in which there is a manipulation of meaning. This manipulation focuses on complicated and
unstructured thoughts within the learning process or on problems with no obvious solution. Thus reflection helps to
shift surface learning to deeper layers.

The existence of an environment which provides conditions supporting self-reflection has a significant impact on self-
reflection. These conditions include student autonomy, feedback, access and connection to others, and specific
requirements on the individual’s academic performance (Seibert & Daudelin, 1999). If these conditions are missing,
self-reflection is unlikely to occur. This implies that the process is influenced by both the student’s own internal factors
and the factors in their surrounding environment.

Self-reflection has become a slogan in academic and specialist publications and serves as a means to assess and
improve students’ performance. However, there is very little knowledge of the outcomes of self-reflection from a
learning perspective. We need to ascertain what benefits self-reflection has for students, how they perceive it
themselves, and in what way this understanding leads to better learning and deeper self-knowledge (Wong, 2016). The
results of a study by Xie et al. (2008), for example, show that as students improved in their ability at self-reflective
thinking, so their academic results also improved. Another study (Ruch, 2002) claims that when students learn the skill
of self-reflection during their higher education studies, there is a higher likelihood that they will further improve the
skill once they go into employment, where they will be more competent and have greater prospects for professional
growth.

Moon (2006) looks at how thinking during self-reflection helps students in learning. Moon indicates that the entire
reflection process slows down the pace of learning while also boosting the role of emotion and experience from
learning by focusing on situations which are not direct and obviously clear. Self-reflection is a complex process which
students only rarely engage in for a more extended period of time if there is no external support (Harri-Augstein &
Thomas, 1991). Here, we see the vital role of the academic worker, the pedagogue, in developing students’ self-
reflective thinking. The pedagogue determines the conditions and has a motivational effect on students in the
construction of effective self-reflection. Another important factor in the student’s self-reflection is their surroundings,
in the academic context represented mostly by fellow students. Co-operation with others can facilitate and improve
students’ process of self-reflection. Other individuals can ask expanding questions, be a source of attention and
differing perspectives on the matter, and notice blocks and barriers acting in the self-reflection of the individual (Moon,
20006).

There has been little investigation of self-reflection as a pedagogical concept, and there is an almost complete absence
of qualitative research into it. There is currently a tendency to undertake quantitative research and make use of self-
assessment questionnaires (Abramova & Shishmolina, 2020; Martinez et al., 2020; Nejad & Mahfoodh, 2019; Ohrstedt &
Lindfors, 2019; Yamamoto & Kinoshita, 2019). A quantitative approach in the research of student self-assessment has a
long tradition. This is demonstrated, for example in an article by Rogers et al. (2019), which as well as specifying its
own research tool (Reflective Practice Questionnaire) also characterises other quantitative measures for analysing self-
assessment and self-reflection (e.g. Mamede et al. 2008; Mamede & Schmidt, 2004, 2017; Kember et al., 2000; Sobral,
2005).
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Methodology

We chose a qualitative methodology to research the chosen issue. The aim of the research was to analyse the self-
reflection of social education students and identify factors which students assessed as significant for their own self-
reflection.

Research Questions

We set out the main research question: How do students of social education reflect on themselves as students? In our
data analysis, we used a so-called circular character of qualitative research. Our research sub-questions are:

1. What are the determinants of study self-reflection for students of social education?
2. How do students of social education perceive the process of their education at university?
3. How do students of social education assess their place in the academic environment?

We looked at students’ self-reflection as a set of processes, the objective of which is everyday effective functioning and
the long-term development of their vision or values. These self-reflection processes are inextricably linked to a number
of determinants which the respondents mentioned in their answers. The intention was to note the determinants which
influence students of social education and their actual impacts on them. We tried to look at the mentioned
determinants in regard to their interconnectedness.

Sample and Data Collection

The research sample comprised students of social education at a selected university in the Czech Republic, which was
selected as a so-called typical case. The basic research sample was made up of 650 students of social education. The
drawn sample comprised students of social education undertaking personal training. During their study, great
emphasis is placed on their abilities of self-assessment, self-reflection, and overall feedback provision. It is essential
within qualitative research that the investigated individuals have experience with the issue being focused on.
Therefore, first-year students were not included in the research sample. The selected research sample comprised 60
students of social education undertaking a written form of self-reflection.

Data collection methods

Sixty students of social education were given the task of writing a self-reflecting essay on the topic: “What kind of
student am [?” They had a timeframe of one month in 2020 to write the essay, with the core condition for the
elaboration being to think deeply about the given question. The main critical point was the finding that some students
were unable to penetrate deeply in their self-reflection, and thus their essays lost the validity and breadth of
investigated data. Many students asked for guiding questions or explanations of what exactly self-reflection is. This
explanation was provided to them, and the students were given particular guidance on how to proceed in self-
reflection. These written self-reflections were further supplemented by six in-depth interviews through which we
acquired clarifying information on self-reflection and self-assessment of social education students.

The data collection was terminated after theoretical saturation to increase the reliability of the measurement.
Thereafter, we used intersubjective reliability. The data were assessed by three researchers, and then the results of the
data analysis were compared with each of the researchers and subjected to further analysis.

Analyzing of Data

The analysis of the obtained data was carried out using the grounded theory design in which a process of open, axial,
and selective coding was used. A realistic approach was taken in this analysis. We analyzed all data acquired from the
outset. The first step in this analysis was to carefully read through all the essays received from the social education
students and then to undertake in-depth interviews with respondents and transcribe these. Subsequently, a data coding
process was implemented with identical thoughts, details, or differences first marked in the text. After this, the essays
and interviews were divided into specific units, which were then assigned codes. For greater clarity, the codes thus
obtained were divided into subcategories. On the basis of the determined codes, the following categories and
subcategories were created.
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Figure 1. Overview of Categories and Subcategories in Data Analysis

The figure shows the basic categories that were identified in the research, along with the subcategories. From the
student essays and interviews, three basic areas emerged, namely: 1) internal factors, 2) external factors of self-
reflection, and 3) study factors of self-reflection. We describe all of these categories in the Findings and Results.

Findings / Results
Internal factors in student self-reflection

Students responded to the key question: “What kind of student am [?” and included in their answers their feelings,
ideas, opinions, and experiences. One of the aspects for students of social education is the learning system not only at
primary and secondary school but also at university. In their responses, students most commonly compared their study
experiences at different levels of education. A key factor, according to respondents’ responses, is that students first
have to “learn to learn” in order to achieve the required study results. Respondents described their experiences as
follows: “...But it is important for me to understand what I'm learning because only then does the knowledge stay in my
head. And it gives me something extra in the next stages of my life. [ don’t like rote learning because, in the end, [ don’t
actually know what it is I'm talking about....” There are a large number of study methods or styles of learning (e.g.
Coffield et al., 2004; Dunn et al., 1995; Mares, 1998; Sitna, 2009), which students can adopt. We consider it essential for
students to adopt a so-called deep learning style, through which they try to grasp the subject matter, understand it, and
be able to recall well the material studied. The respondents themselves note that it is not important for them to make
use of memorising in their learning approach, i.e. learning every definition or theorem by heart. For students of social
education, it is vital to understand the substance of what the particular subject is about and understand its content. For
respondents, it is also essential to understand the purpose of the subject matter looked at. Students ask themselves:
“Why should I learn this?” It is evident from the self-reflections that if students do not understand why they should
learn a particular subject matter, they are unable to find the meaning of their own learning. This absence of purpose
also reduces their motivation to perform and be active during lessons. This then becomes a vicious circle, with students
who do not perceive the purpose of the subject matter assessing themselves as average because, in the learning of this
kind, they cannot find any motivation to increase their engagement.

Another important factor influencing students’ self-reflection is their perception of themselves within a particular
student typology. This typology is a certain student label which students give themselves. Our research sample mainly
contains average students for whom we have identified above all a superficial approach to learning. They also reflect as
average their ability for practical direction, only rarely taking part in optional or voluntary activities. Through
participation in these academic events, students can specify their competence within the field, considering their
subsequent positioning in the labour market. This competence model deepening has a positive influence on
determining the student’s profiling and overall study focus. Here, students explicitly state that they do not mind taking
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part in university events which are outside the framework of standard teaching but that it is not a voluntary activity for
them.

A significant factor in students’ self-reflection is their perception of themselves as prepared for learning. For students,
successfully managing all their academic obligations particularly involves being able to meet their vision involving
preparation itself. They adapt almost all activities to their goal - conscientious preparation, regular participation in
seminars and lessons, seeking academic articles and books; all this helps students to successfully complete their
subjects. The first and fundamental source of all information is the pedagogue lecturing the particular topic or
discussing it in detail with students at seminars. Again, however, we go back to the frequent lack of stating the purpose
of the subject matter and why it is useful once studies have been completed. Some students apply a holistic approach to
information, adding to their material after the end of teaching. “My notes comprise terms and explanations of the issue.
So I know what to focus on for both exams and seminar preparations. Then I look up missing information in books or
on the internet....”

As has already been noted, the research sample comprises average students who have a superficial approach to the
preparation itself and to the course of their entire studies. This fact is confirmed by the response of a respondent
describing his approach as follows: “... e.g. reading some specialist articles; I don’t do homework assignments for
individual subjects...” This quote suggests that the respondent has a complete picture of the method and course of his
studies. Social Education students’ characteristics, attitudes, and diligence are reflected in the method by which they
fulfil their role, in how they treat the preparation itself. This is confirmed by the statements of the participants
themselves. One respondent, for example, describes her diligence as follows: “... my first failures were a result, for
example, that [ had left preparation for big tests to the last minute...” Primary and secondary school studies have a
fundamental influence on the way the students conceive their approach to lessons. It appears that a sense of purpose is
an essential trait for all students. A sense of purpose is naturally reflected in an individual’s approach. The issue of
students’ preparedness is looked at, e.g., by Duda and Kotrba (2006) and Payne and Whittaker (2007). As they have
experience from the previous study, students already know how to carefully prepare for the challenging final testing
period, full of credits, stresses, and examinations. At the same time, respondents realise that they should plan out what
they are learning so that they are also able to understand the content. Time management in regard to studies is looked
at in research by Nadinloyi et al. (2013), Macan et al. (1990), Nasrullah and Khan (2015). Respondents describe this
aspect as follows: “... another step which is crucial for me is that I keep an eye on dates and make a reasonable schedule
for when I have to do homework and submit seminar work. [ write all the dates down in one place, ideally a place
where I can see it...” Proper time management may be an appropriate tool for eliminating the stress associated with
this period for students.

An essential factor during the study for students is motivation to learn itself, and interest in the particular subject or
study material. Transcripts of the statements show that, unfortunately, there are subjects at the university where the
student voluntarily studies a specific area which they do not enjoy. They see no benefit or reason in them or in doing
the homework assignments they are supposed to do for them. For this reason, it can happen that students do not pay so
much attention to the subjects they consider dull and leave work on them to the last minute. “I would definitely abolish
some of the subjects. I get the impression that we are given some of the subjects without any greater purpose; we have
them only so our timetables are filled up in some way, but they are not important at all...” A common activity when
various seminars, lectures or exercises are taking place for these dull or “unnecessary” subjects is that the students
choose to invest that time in activities which make more sense to them. Another option is that they choose to entertain
themselves on their mobiles or laptop computers and count down until the end of the lesson. “I almost can’t stand some
lessons. A boring subject matter which I don’t know why I should learn.”

Each student has their own motivation for studying at university, and motivation is one of the crucial factors in the
study. In their study, Reissova and Simsova (2018) note the importance of students’ motivation during their studies
and confirm that motivation gives students drive, energy, and the opportunity to remember why they are studying.

External factors in student self-reflection

Academic staff member personality has a fundamental impact on students during the period of their studies, and so also
on their self-reflection. Primarily, students assess academic staff members as an important determinant in shaping
their student self-concept. There is an evident and understandable ambivalent approach here, which is affected by the
approach of the academic staff member to the particular subject, the teaching content, and perceived personality
factors (sympathy, antipathy).

So how do academic staff members shape students’ self-concept? “... In fact, when the teacher doesn’t suit me and I
don’t enjoy his delivery, and I don’t even particularly like him, then it's a bigger problem for me to concentrate on the
subject and subsequently to learn it...” The data collected strongly suggests that the pedagogue’s approach to the
subject being taught, particularly their delivery, is one of the major determinants of successful study. From the
perspective of the academic staff member, we can see an ambivalent approach where any sympathy or empathy from
students also depends on the willingness and personality of the pedagogue. “I see a lot of willingness from teachers at
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the university to explain a particular study topic; they are much better at telling us when we didn’t do something well,
and in particular they respect our opinions...” This fact is confirmed by the statements of other students, who also list
possible reasons for their antipathy to a particular academic staff member: “...unfortunately there are also those who
lack humanity and who think that we students are machines and are nothing compared to them and that they can
constantly act in an arrogant and condescending manner...” This finding is consistent with a number of studies already
undertaken, such as Hamui-Sutton et al. (2018); Lazibat et al. (2014); Ledo et al. (2018); Martinez-Roget et al. (2020).

In addition to traditional functions, the academic environment should also play the role of a bonding or supporting
element influencing students during their study period and normal functioning within society, or at least offering these
opportunities. Modern faculty facilities are a positive aspect which can facilitate respondents’ studies, with the library a
particularly crucial factor as the heart of the entire university. “I also appreciate, for instance, our library, which is very
well equipped. I really enjoy doing work of different kinds and preparing for exams in the library. I have peace and
quiet in the library, nobody to disturb or distract me, and so I can fully concentrate on learning...” The academic
environment’s influence on university students is also noted in studies by Dorfman and Kalugin (2020), Grecmanova
(2004), and Ledo et al. (2018). Students also appreciate the opportunity for mental hygiene, or the alternative of
visiting a student club where they can wait for their next lesson, prepare, or just relax: “... [ always use and enjoy the
student club located at our faculty. 'm glad we’ve got this place...” It appears that one unconscious motive or benefit is
accessibility for people with disabilities, with students of social education describing this fact as follows: “... I also like
the coloured floors, especially that light green which induces a positive atmosphere. It’s also accessible for people with
disabilities, something [ appreciate. [ don’t feel discriminated against...” Approach to study for people with disabilities
and the elimination of barriers are looked at extensively in studies by, e.g., Bartz (2020), Hewett et al. (2020), Odame et
al. (2020), Porto Castro & Gerpe Pérez (2020), and Sinecka et al. (2012).

According to the responses of social education students, an important positive factor at university is out-of-class
activities. These include, for example, the option of taking advantage of studying/placements abroad, allowed by a
number of programmes such as Erasmus and Freemover: “... | definitely appreciate the option of travelling as part of
the Erasmus study programme. Also, the wide variety of other out of class activities, such as sports. There are also
various workshops available...” Respondents also mentioned other out-of-class activities offered by the university, such
as talks, workshops, sports activities, etc. These activities are factors which influence students’ satisfaction with their
studies or university. The benefits and importance of out-of-class activities linked to study are also demonstrated in
research by Al-Ansari et al. (2016), Baker (2008), Derous and Ryan (2008), Sari and Esa (2017). Al-Ansari et al. (2016)
also emphasise their importance for the higher education institution since out-of-class activities are a part of their
public image, increasing their reputation and prestige.

Students of social education see the basic negative aspect of the study mainly in their timetable, the syllabus of subjects,
and the limited capacity of seminars and exercises. Respondents see the fundamental problem as mainly being that
many subjects do not focus on a particular issue’s current situation but primarily on its historical context. Another
demotivating factor is the limited capacity of optional seminars, which students choose according to their discretion
and interest. “...I don’t like the limited capacity at optional seminars. I see optional seminars as an opportunity to get
involved and find out more information in an area you've got a natural interest in. That's why I don’t think it is
appropriate to limit the number of people who get this opportunity and who don’t. The others then logically have to
sign up for subjects they’re often not interested in, don’t enjoy, and so their results may not be good...” Another
attribute of the negative conception of the study is evident from the statement. As soon as the capacity of a particular
subject is filled, students are pushed to choose another subject which is not as enriching for them as the one they were
interested in.

Study factors and Self-reflection

Amongst the determinants which affect students’ self-assessment and self-reflection are study factors. Students of social
education perceive their background as an important factor, which is closely linked to the factor quiet for learning.
These might include family background, romantic relationships, friends, or those around them. This is also connected to
social support, which is a significant aspect of managing difficult situations or periods, e.g. examination periods for
students, and can be of benefit in alleviating or eliminating the effects of stress on the individual. Each student receives
a different level of support from their family or close relationships. Insufficient support can often reduce students’ self-
confidence and promote failure in their studies. The influence of the family background is significant for respondents.
On the basis of respondents’ responses, it can be detected that they do not have the level of social support they would
prefer. Studies by Brajsa-Zganec et al. (2017), Hidajat et al. (2020), Holliman et al. (2021), and Zhai et al. (2016)
similarly look at family and social support as a significant study factor. During their preparation for lessons or exams,
or just meeting their obligations, respondents need a suitable environment and peace and quiet. “... [ usually study
either in the university library, which I think is a suitable learning environment as it is quiet and has the ideal
atmosphere or else at home, which is often worse...” This quote implies that students use spaces provided by the
university because their options for study are limited at home. Similar conclusions are reached in studies by Cox
(2017), Matthews et al. (2011), and May and Swabey (2015).
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Although the study is a priority for respondents, they encounter many other obligations every day which they have to
contend with. Students consider managing and coordinating all their activities and time as an important factor which
impacts their comfort. As soon as students feel they have insufficient control over their time, they feel uncomfortable,
and this also affects their overall peace of mind and study results. Students describe their experiences thus: “... I can’t
organise my time better, so there’s nothing for it but to work under pressure...” A crucial tool which could help students
is time management. This tool, or approach, can help many students to deal with their common obligations and studies.
This fact is confirmed by Macan et al. (1990), who note the results of respondents who assessed too little time as one of
the critical sources of their stress. On the basis of respondents’ responses, it can be detected that they are constantly
postponing their obligations and doing their tasks over too short a period under conditions of stress.

Students’ responses show that another important factor is group work, which is more comfortable for students than
individual work. “... It's great that we learn and at the same time spend time together, and that's much more pleasantly
spent time than when I learn on my own. It brings together the enjoyable and the useful...” The division of roles in
group work is also looked at by authors Kolajova (2006) and Dlouha et al. (2011). Students’ cooperation is based on
fulfilling assigned tasks, and it is teamwork only when students are instructed to work in such mode.

A major factor which influences students of social education during the entire period of their studies and impacts their
peace of mind and study results is stress. Respondents do not have the correct answer to the question “I fit into this
university”. According to the respondents, this question, along with set and hard-to-achieve goals, excellent grades, and
poor time management, are stress factors they encounter daily. “... When it’s exam time, and there are deadlines and
hundreds of pages of text to learn, then for a sensitive person like me it really is an unpleasant period...” On the basis of
respondents’ answers, it can be detected that probably the most significant response to stress is a reduction in their
academic performance. However, a stress-management strategy can be determined, which could help students to
overcome the difficult situation. Stress-management strategies mainly focus on how the particular individual can
reduce or eliminate stressors in their environment, change their assessment of the harm of stressors, or minimise the
extent of tension which they experience as a consequence of these stressors (O’Driscoll & Cooper, 1996). Chamoutova
(2004) and Rod’'anova and Lacinova (2015) describe possible strategies for managing stressful situations. Stress also
comes about from interpersonal relationships. Based on the responses, insufficient family support, pressure from
parents, and an inappropriate approach from the teacher are considered external stresses. “... My parents demanded
that I soon start earning money for my livelihood, ideally by finding a job after leaving school...” The impacts of the
family and pressure on students are also described in a study by Rabusicova and Trnkova (2003). We shall now focus
on a paradigmatic model which summarizes the results of our research investigation.

Discussion

The relationship between academic results and acquired dimensions was created through a paradigmatic model of
social education students’ self-reflection. This grounded theory model was produced on the basis of the procedures of
open and selective coding and brings subcategories and categories together into specific relationships and this model:
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Figure 2. Paradigmatic Model of Self-reflection
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This study focuses on the self-reflection of students of social education. The data was obtained through self-reflective
essays from sixty students, with six in-depth interviews conducted following these. The main aim of the submitted
study was to identify and subsequently describe determinants for social education students’ study self-reflections.
Following on from this, the objective was to create a paradigmatic self-assessment model for these students. In their
responses, respondents stated what kind of students they are, i.e. how they perceive themselves introspectively. They
also focused on their study conditions and how the study affects them.

Initially, we need to list the causal conditions which primarily focus on a specific event leading to the appearance or
occurrence of the phenomenon. The obtained results imply that the personality of the academic staff member and the
academic environment have a significant impact on social education students’ study and self-concept. These results are
also consistent with the results of studies by Bong and Skaalvik (2003) or Hamui-Sutton et al. (2018). The personality
of the academic staff member is emphasised as a crucial determinant in shaping this self-concept. There is an evident
ambivalent approach from students to the pedagogy worker, which is detected by their approach to a particular teacher
and perceived personality factors such as sympathy and antipathy. The academic environment (Daud et al., 2019;
Dorfman & Kalugin, 2020; Fraser, 2002; Mutlu & Yildirim, 2019) mainly fulfils the traditional function of being a
supportive or bonding element influencing students. In their responses, respondents gave positive assessments of their
faculty’s modern facilities and equipment, the opportunity for mental hygiene in the form of the student club, and the
options provided by the library premises. During the demanding situations and times which exam periods represent for
students, social support from loved ones, partners, or those around them is vital to them, according to respondents’
statements (Brajsa-Zganec et al.,, 2017; Hidajat et al., 2020; Holliman et al,, 2021; Masud et al., 2019). This factor can
also eliminate the effects of stress on the individual. A lack of this support may cause many failures in the study and
reduce the self-confidence which students need. Respondents’ responses imply that they do not have the level of social
support that they would like, in both emotional and financial terms.

Another essential point is the phenomenon, representing the central idea, event, or case the other categories
concentrate on. The central topic of this study is the thought I, as a student, i.e. students’ self-reflection. In their
responses, respondents described the feelings, ideas, experiences, and opinions they had acquired over their study
period. A crucial factor for students is learning strategies (Coffield et al., 2004; Dunn et al., 1995). It is important to
understand what the students are learning and not just memorise a particular subject matter. This factor also relates to
preparation itself. The successful completion of a subject or the whole study requires conscientious preparation,
regular participation in seminars, and seeking out academic articles and publications (Duda & Kotrba, 2006; Payne &
Whittaker, 2007; Suarez et al., 2000).

The intervening conditions following on from the phenomenon, which influence the phenomenon itself, refer to
students’ specific or concrete needs. For example, social support provided by family members or those around the
students is important. Not all respondents perceive this need as sufficiently met, something which can cause a number
of negative impacts on an individual’s education. A no less important role is played by access to an environment
suitable for studying. Students seek out appropriate spaces where they can have peace and quiet, and where they are
able to concentrate. This task is not always easy, and according to respondents’ responses, university spaces often need
to be used to satisfy this need. All these needs, particularly those regarding time and study organisation, can be
supported by the flexibility of structures, innovative methods, and teaching arrangements during the entire period of
university studies (Colmenero et al., 2020; Hutabarat et al., 2020; Vantieghem et al., 2014).

Finally, action/interaction strategies refer to specific methods of intentional or unintentional action or response in
regard to the phenomenon. The consequences of these action strategies imply that stress is an important determinant
which influences students during their period of study (Beiter et al., 2015; Freire et al, 2020; Manzar et al,, 2021;
Webber et al.,, 2018). The data obtained confirmed that academic stress is a common phenomenon during a period of
studying, and a higher level of stressful situations is seen in regard to academic overload, examinations taking place,
and lack of time (Albrecht & Sack, 2000). In their responses, respondents mention that they experience a higher stress
level when studying subjects they do not enjoy. This fact is understandable, as students adapt to requirements and cope
with stress more easily when they are interested in a specific subject and have a positive approach to it. When students
study a subject they do not enjoy and do not want to focus on in the future, or they will not use the knowledge it
provides, it presents much greater stress. Insufficient quality processing of information acquired, preparation, and
unsuitable time management can result in a greater level of stress (Colmenero et al., 2020; Freire et al., 2020). Once a
student finds a suitable system of processing, organizing, and preparing everything, the student will feel more at ease,
which will also result in academic success, or successful completion of studies (Hashim & Ghani, 2020; Vidhukumar &
Hamza, 2020).

The submitted study implies a fact confirmed by Allam and Malik (2020) that universities can be considered one of the
service sectors in which employees, i.e. pedagogues, perform their work with regard to the needs, requirements, and
expectations of clients, i.e. students. For students, as the main clients of the universities, it is not just the acquisition of
knowledge and learning in the field they chose to study, which is important. A wealth of factors acting on students
during and outside the learning process also need to be taken into account to be satisfied. For this reason, it is
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important that it is not just the students themselves who are involved in creating these favourable conditions but also
the academic institution and other actors who have a stake in the education process.

Conclusion

In this submitted study, we analysed the self-reflection of students of social education from a qualitative research
perspective. We also aimed to identify factors which influence students’ self-reflection and determine their self-
reflection during their studies at university. We consider the fact that students are unable to reflect on themselves and
lack the precise skills of self-assessment to be the core barrier we encountered in their self-reflections. These are two
difficult processes which require a significant level of experience, and in particular the ability to hold an internal
dialogue.

It is evident from students’ self-reflections that in considering themselves, the students focus on external factors which
influence their study. For this reason, we created a diagram of the factors which the students described in their self-
reflections as crucial for their studies.

Factors in Students' Self-reflection in a Pedagogical Concept

4 ) 4 )

Internal Factors External Factors
- motivation to study - meaning of subject matter
- preparation - pedagogue's approach to
the student

- learning style

- self-assessment - academic environment

- pedagogue's approach to

- interest in subject )
the subject matter

- academic success ]
) - family background
- academic stress

\_ ) \_ J

Figure 3. Factors in Students’ Self-reflection in a Pedagogical Concept

We have divided the factors of self-reflection for students of social education at the university into internal and external
ones. All these factors significantly influence students’ self-reflection and the approach to the student self-reflection.
Students for whom the internal factors were greater approach their self-reflection in a more comprehensive and in-
depth manner. They conducted an internal dialogue and assessed themselves within the university environment. It was
evident from their self-reflective essays that these students apply a deep approach to learning more often, focusing on
continuous preparation in their studies and eliminating rote learning. They look for meaning within the subject matter
being studied and investigate it further after lessons have ended.

In contrast, those students for whom external factors were greater mainly attribute their successes/failures to
pedagogues, the environment, or the family. These students also assessed themselves as average, with a tendency for a
superficial learning style. For students with external factors, self-reflection mainly focused on external motivations to
study. According to their statements, their motivation to perform was influenced by a system of rewards and
punishments.

An important factor identified amongst the students was academic stress. Students for whom internal self-reflection
factors dominate mainly feel academic stress during exam periods when they feel worried about whether they can fulfil
all their tasks and be good students. In contrast, students with external factors of self-reflection mainly feel academic
stress triggered by procrastination. While the first group of students (internal factors) poses the questions: Have I got
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enough knowledge? Will I be a good student? Do I really know the most I can for this exam?. The second group of
students (external factors) poses the questions: Have I got enough time for it? What is the least I need to do to fulfil the
task? Can I avoid any fulfilment conditions?

Recommendations

We consider it extremely important that these two approaches (internal and external self-reflection) be further
investigated. These approaches are significant predictors of academic success, and they also determine when and what
type of academic stress the students experience. Both factors, academic success and stress, play a major role in the
overall concept of study and the student’s approach to the education process. We also recommend creating a
quantitative research tool, a questionnaire, verifying the results of this research in various study fields and a higher
number of respondents.

Limitations

The primary limit of the research is the complexity of the first question: “What student am [?”, which many students
could not answer. Respondents asked for guiding questions to help them create their self-reflection. Also, this limit is an
important finding, as many respondents have not been able to self-reflect on their education.

The second limit is the narrow specification of the research file to students of Social Education. A social educator is
included among the helping professions, and graduates can work as social workers, educators, or teaching assistants.
Their focus is, therefore, humanitarian. Applying research to other fields of education could be beneficial.
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